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The 21 sources in this annotated 'bibl. raphy— all of 
which are in the BfilC systes^-reprea^nt d iflde*raQg€/ oi thought on 
the pros, consy and aethods of involving vatloas groaps of pepple in 
the* school's decisionaaking process. The bulk of the articles and 
docuaents are concerned vith the.desice of teacherit &nd students to 
be included in decisionaaking and* vith adainistrator responses to 
this desire. Discussion of the often overlooked controversy over the 
inclusion of principals in district-wide^ decisionaaking is also 
included. (Author) 
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Belasco, Jarrw A , and Alut^o. Joseph A ^'Decisional /Pariici 
patfon and Teacher Swttsfaction " f^dumuonal Admmijiiraiwn 
Quarurly,^^, \ (Wmtrr 1972), pp 44f>8. Ej 050 790. / 

ITiii ii I fAir?v tcchnu »l repott thai remains accc/iisiblf to 
the statistkaiiv maladroit and thit carric* some imeresting 
cnnilusionf. The study estahtiBhcs level* of divisional 

participation (deprivation -the teacher j»artkipatet/;in fewn 
decii^tons than he would lite, saturation the teacher p^r' Mi- 
pates in more decisions than he would hke» and equilibrium 
the tear her participates in about as many decuiont i% he would 
like) and ^onelatci these Sevels wi!h teacher sa^ifsfaction ^ 
measured by the teacher's wUllngness to leave tl^e district or 
school. ' ' , /; 

In ^nrral, the authors found that satisfact/on levels do 
vary, that teachers who were dr/isionally depr^Ced were 1/ ss 
Htisfied than others, and that the result; wrrr rrixed regarding 
the reta^tbn between satisfaction and o^^rg;;.n:c-iin<^nal u«Jtr':..'?Ks. 

Atutto, Joseph A , and Belasco; James A.."Patt([?n>$ Teacher 
PattJCjpation rn School System Decision Making/' EduiaUonal 
AiimimUranon 'Quartrrly^ 9. I (Wmter 1972), pp 27 4L LJ 
070 76:i. 

The Jirhcle is sc holarly and somev hat depse» bui, likf the 
rirher Retasro ;4nd Alutiu artide, it (ontains important con» 
elusions and impht ations 

Aluttn and HcUmi o fouml thai, although teachers suffcnnx 
pfrom decisional deprt\'aUon tend more toward militancy lhan 
do other tejirhrrs. partuipatiim does nol necessarily inirrase 
teacher vommitmenl tpjhe m hooi -a finditig that runs counter 

most opihum in Ihe lileraiure. 

rhe author> also nulr lhai mrrrasing <<**iisMmal p<nti(ipa 
tioi> acrov* the hoard can be harmful ir »hal it fan create 
dissalisfarfion anumg teachers who do nol want grfater par 
tiripation. The authors sugKeit thai administrators take into 
Aiecount this div-rgence in thr te^hher population when ihey 
design parikipative managemeni programs. 

Armstronq. Flonald Student Involvement. Analysis and Bib 
liogrMfOty Serm. Number 14 Kugene, Oegon: F KIC C'-^aring 
house on lldura ional Management, llniversitv of Oregon. 
1972 r>p.iigrs. K )060 MO MFfOV^i IfCJl 'iO. 

Arm^'^^ong very su< < inr tly v.ujtlmes the three reasons 
students should he nuludcd In rchu atioria.) decision making 
to quiel unrrit» t<» teach dem^ vratic processes, and to retog 
-me fhal stud^^^nts ar.^ a legitimate inlerest grpvip tha' th uld 
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have representation. 

He then discusses numerous ways in which students have be- 
come involved. Students are now included in decision-making 
affecting such areas as advisory committees, instructional 
nieihc>ds, cuniculum planning, and ao hoc committees. An 
extensive bibliography is included* • 

Beaiibier. Edward W . and Thayer, Arthur N.. editors. Ai/t/c/- 
/^9tiv9 Managenwnt-DecentnftUed Decision Making: forking 
McKk^is A Monograph. Burlingame, California; California As- 
sociation of School Admintstratorst 197S, 87 pages* ED 075 
542 MF %V 7J ac $4.20. * 

As the litors stress; thiw monograph emphasizes whitris 
being done m school distjicts that have working models of 
decentrali2aaon and participative management. For this reason !; 
the monograph contains a peat deal of practical information: 
Unfortunately, however, the extensive use of selections from 
S4 hool district papers makes the monograph seem somewhat 
c^i'^jomteo. 

sixteen school districts that supplied the information 
t; i-c monograph are listed. 

B\b(^^bvn Arthur; Wayson, William; and Weber. Wllford. "The 
Elementarv School Cabinet: Report of an Experience in Par- 
ticipative 0ecf5f9n Making." Eti^ atwnai AdmxntstraUan Quar 
terh. T). 3 (Autumn 1969). pj^. 52 010 933. 

lhiS|article rejmrts on the experience of one of its authors 
in initiating a participative decision making process in a lafge 
elementary school. The change began when the new principal 
created a faculty cabinet to advise hin Later the cabinet be- 
came a decision making body that could make decisions over 
Ihe principaPs objecllons. 

, The authors observe thai ihr cabinet seems viable, that the 
participative mode of dec ision rriaking does not mean the 
priiicip.d will loie influence over the school, and that the 
most critual variable is thr principaPs ''attitude set behavior 
mix " If c uUthors iggest that panu:ipu?ive decision makmg 
in the schools c an have the same kind of f tTec t that I .ikert 
foresaw in indu»tr> **the closer a systrm mov^s toward a 
partu ipative model the more productive it becomes/' 
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ihoiild he of inierrKt AHv^nrttn rdtiratoii. jiluii i» of 
ffrrjl 4i *i,mrih4)cl of rr^oUjng ihc lonHiii* ihiit oftm urisc* 
when tC4(heri .ind luMrch ntgotuir ovrr workin|( cAndnions 
Hrciwn think» lh«* tt^\ auittki in «u\ h ntKoiuhotn H4i\rr Uu* 
trat hfr%' ilcMrr lo mnkr drr^Moiu and the l>o4rd*f rcMilvc lt> 
fulfill H| lrg.il ObhgAltoOS. 

Under Browri t y\Mu the pnncipjl's InidKri pri>|w»viil wmitd 
{h4)iijte. lnfttf4dof,dc%4 ribin^c ihr adivutcs w4iUit to »ti|i|>ort, 
ihf |mni:tp&l dmribf* the rcMili* txpnis tiW.tiliirvr. \% 
Brown notes, iht prim ipal would not be in 4 potiiion to m4ke 
iuth 4 propou) unle%% he had the support of his irachers/who 
would help to plan the |)ropc$al. The iracher* would be free 
to drvUe their own aitivities and method.^ for reaching the 
goals that had been mutually set. The author hopes (hat Kurh 
a plan will saiirfy ihe teachers and the boards and prevent dis- 
luptive negotiations over workirf^ l onditUins. 

Center for New Schools, Inc Decision-Making in AUemativB 
Secondary Schools, A Report from a National Conference. 
yWooctftocfc, lltinois, February J972,) Cbicago and Paris: Qcn 
ter for New Srhtwb, int\» and United Nations Kdurationali 
Scientific^ and fUiitsiral Orgartization, 1972. HI pages, EH 
083 697 NfK JO.75 HC »$4.20. ( Also available from Center 
for New Schooh, 431 South Oearbom Street, Suite I5S7, 
Clucago, lllitmis 6080^. %2J%.) 

Iliis lengthy report should be of inlcroi to all persons 
looking at' participative dec ision making. The* 3] participants 
at this conference cx^nnmed the importance and scope of 
decision making in ah ernative schools, discussed specific prob- 
lems, and offered sorne suggestions. 

Iliey noted that ma^y yf the problems and conc erns of the 
-aliern!^tive schools were similar despite the schools* attempts 
to build Individual prograrrrs. XYxjc problettu that h<rve tiiVtsen in 
these schools are also present to some extent in traditional 
K'hools and will prot>ab|j^jjyp up more md more as students, 
faculty, and parents are included in clecision nwking. 

■ t 

Cooke, Robert, A., and Coughlan. Robert J. Sdrvey Feedback 
wd Prqblern Solving yvith Compfe.nentary Collective Decision 
Structures. Paper presenteci at Ar^erican Educational Research 
As8t>ctation annual meeting. New Orleans, February 1973. 39 
pages. El) 079 852 ME $0.75 lIC $K8r). * 
' Beneath the jargon and abstract phrases is a theoretical 
. model that may be of interest to a number of administrators. 
'Ihe Cooke and Cough m model recogiiizes two decision-mak 
ing structures in the school organization the authority (verti 
tal) and the collective (hori7,ontal). Authority derisions are 
rri^de at the upper level of the administraticm; collet live dc 
cisions are made by consensus of all the people involved no 
matter what their level. The authors t all for the tmplemenl.i 
tion of collective dtc ision^ma.king to complement the authority 
method. * * 

'Ilie model uses survey feedback and c oiler live atliott » 
work cm problems identified by the tonrernrd K'oup Ihe » 
authors feel that their model will lead to greater teacher s.ins 
faction with their roles, 

Glatthorn, Allan. "Decision Making in Alternative Schools /' 
NASSr Hulhtm, 57, 374 (Srptrmber 1973), p|). 1 10 119, E| 
083 876. 

Ibis article is based on the assumption th.it **it well nU\ be 
that the mont significant rharat teristi( of allrrn.ilivr s< houls \^ 
,^n#M their curriculum or tommunily inv,>(vcment but M>rir rov 
riante.** Glatlhorn, while at\knuwledging thai cmi\ illerna' 



Mvc H( huol trie<i to develop iiUU fllm uiofMUakliig \|bM«t Mt..k 
ikUllutis the nioit i oiii^non ,uulluUi ttonal orHani/.tlicHlial ^iMli 
iure% of allern;itivc Mhools^ flir "^tiu^ turrs invUide .1 board, a 
leader, a ^faff that meels regt^lytrlv, a pnethod of having st hiMil- 
Wide and priinar> group mceung^. and spec iai ccmunittees. 

CtLitthorn emphasi/ev that the %chool'S dec ision making 
proicss or pi u ecUire must work witiiin the $< boot's organi/a 
tion.il p.lttern and ihat; wbatever the ^choolS process, it 
should be efficient. ratioHfit, humaTviSiic, and unifying. 

(flatthorn's disc ussioir r>( the lieed for structure in schools 
as well ;u bis c^^tltivr of deii*K*«'tnakirig pr/iccsses are weil 
worth examination/' 1 be structures and processes < iscu]»sed 
have appluut tuns inc c>mremional sc'hocils. - 




4ackson, Shirley A. Shared Curriculum Decision Making and 
Professional Negotiations^ A f\>sition ffffp^r. Normal, Illinois: 
Illinois Association for Supervision and Curriculum Develop^ 
;n<fnt, 1971. 23 pages. EB 083 731 MF $0.?5 \hC not availa- 
blc from EDRS. 

Ihe Illinois Association for Supervision and Curriculum 
Development recommends the establishment of a curriculum 
council as a means of avoiding two evils: a curriculum that 
cannot be influfnced by the people who are affected by it, 
and a curriculurn that is subject to being modified by coHcc^ 
tivc negotiations, 

Ihe committee feels that people who are affected by the 
curriculum (students, parents, teachers, the community) should 
have a voice in what grtes into it. llowtrver. some aspects of the 
curriculum (period length, objective^, textbook selection, and . 
the likc^, should not be subject to negoiiatiim bei ause the skills 
of the negotiator iiiay have more to do wiih the ncgptiaticm^s' 
outcome than the needs <if the students 4o. 

Ilie proposed coum il would be made up of representatives 
of the administration, facuhy, parents, students, and ai / other 
group that has an interest in the curriculum. What tin rcmtri 
bulicms of each interested group may be. bow the council 
would fun< tion, and other tojiii's are disc ussed. 

Lovetere, John P "Student bivolvement on School Commit- 
tees." SASSl) BuUvtm, 57, 373 (May 1973), pp. 1.32137. 
EJ 076 H85 

In response to a one day boycoit of the scIk^oI's cafeteria, 
ibe administration of Old Orchard Junior High School in 
Skc»kie, Illinois, at knowlcilKcd the students' right to petition 
and air griev.inres, Ivut Suggested lh it a multilevel committee 
was the proper forum. I he multilevel rommittee was so sue 
^ssful in resolvinifUhe c .rnses of the boycott that committees 
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furmu werr eitiiblUhed to dcjl with tifm Kuitt. ttuiirnt kov 
rrnmrni, an<l the lihra^v jip<:rmanfnl Sludc nt/>4i;uliv 

Adyhor>' CoUm il wuf rstaliliibrd. { 

ITir rountil is mil a decision nukiii|{ body in ilsrlf hui it 
involve studepu and fat ultv by ^ving ihrm a voice in 
det kions iird dJi ^piKirttinity lo IcAm h^w decKiont art made. 
I^vtrerr fih»rrvft thai **thc proem ii»rd \v.« always successful 
in defusing lituations or bringing soluliims that were sdlbTai^ 
tory to the publics involved. "\ \ 

f^pbiftfon, John W. The Principal m Deciiion Maker: Can Any 
im Af^> Oregon School Swcfy Volume 14, 

Number 7. Eugene. Oregon: Oregon School Study Council, 
University of Oregon, 1971. 29 pages, El)i079 846 MF $0,75 
HC $K85. ( Also' available from Oregon >i(4w)ol Study Council, 
College of Education^ University of Oregtin, Eugcrir Oregon 
9740S, $1.00,) \ 

ITiis study of ro!e expectations amiong^pi^incipals, tea<:hers, 
superintendents, and board members repi^rted agairut the 
background of a lengthy introducticin docun^enting fhe prcs^ 
sure te&ehers are exerting for increased partKipation In the 
.decisiop-makiog process. 

Robinson Xested the kvels of agreemrnt within the above 
. groups on the principars role in decision making in the areas 
of personnel, administrative organization, and curriculum. He 
observes thai principals arc in more agreement \<iih superin- 
' lendents than with teachers'a/nU boar4B.and that principals ar^ 
more accurate in determining teachers' attit^udf s than are sii- 
perintendents and boards. 

Not surprisingly, he concludes that teachers want a larger 
role in decision-making than principals, superintendents, and 
boards are willing/to aJlow. However, he also found that the 
adinintstration an*! boards do not view teacher demands «s 
excessive or strongly militant. ' 

Schmuck, Richard A. "Developing Collaborative Decision* 
Making: Thfe Importance of Trusting. Strong end Skillful 
Leaders." Educational Technology, 12, m (October 1972), 
pp, 43-47. EJ 075 634. 

Schmuck discusses how educational leaders can share power 
in a way that benefits the school but does not reduce their con- 
trol. At the heart <^Jkuch sharing is decisinn^making through 
consensus. Consensus decision-making docs not mean that ^1 
involved agree tut 'that everyone understands the issue, »ias an 
opjiortunity to express his feelings, and is willing to ^jive'^thc 
decision a try. * 

Although rooted in scholarship, Schmuck's arti< le ei pha- 
sizes brief but detailed examples of collaborative Ieader:^hip 
thai he has witnessed in the schools. These examples are fro-*! 
four levels: the superihtendem, principal, team leader, and 
classroom teacher. In each case he stresses how collaborative 
decision making t an improve group problem solving and raise 
the level of tommitmcnl to implcmentatiim of the t>Toup'5 
"decision. 

Sc^^muck. Richard A. and Nelson, Jack E. The Principal a$ 
Convener of Orgeniiational Change, Research Reports in Edu- 
cational Administration, Volume ll.yNumber ^. Boulder. Colo 
rado: Bureau of Educational Research, University of Colorado, 
1970. 21 pages. ED 060 521 Mi 10.75 HC |i.50. 

Like the J^climuck article; thVrlrport focuses on the group 
decision-making processes in the school. Schmuck and Nelson 
emphasize the principal > emerging role as one that t ills ta^ 
gether groups of faculty and assists them in arriving ^t deci- 
sions. To be successful in this new riile, the principal must 
desire to share power and be knowledgeable about group 



pro<r<s)ie% ;mdWi hniqifr^. 
^ rh^'-authoti aisnmr thai thr orKaiu/ational tiio(<^>scs. the 
interattuMi t»riwrrn«|H-o|)te and matenals, haVe a greit f flei t 
on staff commitment «nd on il^e ttlui 4tionaIVilim4tiA in the 

HchooK ' \ • 

« •<»... \ 

Scribner. Haivey B. "Commiloitv InvolvemeniSn Deciiior> 
Ii4akmfl/' Spee<h given \ycfoTC National School B^wds A^o- 
ciation Summer InstituW, Hanover, New Hampshire, August, 
1972. 13 pages. Ep 06b 816 $0.75 IIC $1.50. 

Iliis is a brief but provoc.iiive pa|>er in which ihe author 
(fhancelior of the New YorV .'^y pAblic irhools) advocates a 
**new politics" of c-Jucaticnul -adership, litis ne%^ politics 
centers on refc-m of the u ' cy decisions are made in the 
sc hool system* Scrilmer t..iu< cut the people whose tives and 
lOpportynities are most detef rained by the schools-studenU 
.and parqits- have the leait effect on' school declsibnrand 
policies. Because they lack influence, parents an*studeWs are 
often apathetic, angry, a^^d frustrated. 

The author advo^cate.4 establishing a m^ethod of governing 
each school "that wo^ld (nvolve faculty, iftudents, and icom** 
munity groups. If this were tu happen, each •school could be 
a model of demqcracy; steadcnts and parental, who hjive certain 
rights that come as a part of^o'wning" the pufclic 'schools, 
could cxercist influence over the operation ^d cval* ion of 
tlt^ schools, * ' ^ 




Steinberg. Lois S. Participation and Representfition in an Age 
of Decentralisation and Alternatives, Paper presented at Ameri- 
can Educational Rei.earch Association annual meeting, Chicago, 
April 1974. 31 i>age8. ED 089 417 MF $0.7!? HC $1.85. 

Hiis paper is more substantial than most read at meetings, 
t; T/Kuses on the ^'parental influentials'' in a suburban school 
<!;strici md their understanding of the d/frcision making slruc* 
lurc in that rfistjict. Ilie author is interested in the effect that 
/ V end loward acceptance of deceri4r:\lization and allerna 
t ' * \ education has on parent p^rticipjftion and on the 
^suU' i»r provision of opMons to meet differing student needs. 
A t: t(h the district examined had created two structqrrs 
lh,H \ rrr to encourage and focus parent participatioQ in the 
de.' i naking process, St^i.iberg concludes thatXisually, 
par Avn HYre unable to influence educational programs. Fi r 
th'- . . ) V >,art. the reasons lay with school administral|)r» who 
pre\.:*'t ; a croas section of \yarenX views from bcfcuig repre- 
sen V Mese administrator lactic s were the major source of 
sch^/iM v^vmmunity conflict in the district. 



BtST COPY AVAILABLE 



■ ).-,' if- ..■•.,1!'. ^^. ..'j ; 1 • . . ., . 1. ■ '. , ■ 



. ■••.V..--,..', :v,'.: , -.o u..- ■„■.,•'■.. 



; ; ,i . ft- : > « 



Sii'mfiork. Su/ii<"U' K Fr^nwwork for Student Involvement 
Circular No. 6, 1970. ^V.ishiORioii. DC. AnirrK.uT AntiH iiikih 
4if S< liool A(iiiiiiusM\ktor>s. atui Nalmn.fl L.iUii*ilion Assoii.i * 
!M»n, l*»7f^ iMKCN ri)()17 *<H ! Ml S0 7^ IIC noi .iv.iiKililc 
Irnm I DKS. ( Av .iiKihIr Jnnti Kdm .uitMial Rrsr.ir( h Scrv u «\ 
Ir.t., Nnrili F(iri*Mvrr Diivi-, Arliiigtim, VirKmi.ri'J2i)M/ 

SI/J"*. fju.uiiiiv '{KtnunU ) 

\\\v iiifdrtn.it prcsrniril in ihis pjprr t.imi' ffuii I\ 
Si luiol sysirnu itui rcs|inn«iril to a rrcjiirsi fur ilrt^nls «>n /hrir 
MudiMit involvcniriu pro^^ani*. ftv iis iKiUirr. iliis is tioi a 
rigorous rxplm.UioM ol ihc vvhvs and vvh-re'i'irv of ;<iii(lrni 
involvrmciit . ii r; ;i souri rhook ihai briefly cniilinf% the vari- 
ous kinds <tf plans in uprraCion thrcnij^liout the rotuury* 

Wo^x of the paper \^ «iven to tal ies displayit^^ pertinent 
informaiion on sliiJent iepresein*ili(ui (in a(lv>«Uuv if>minit- 
Cees, (in distni tsvide antl inchvidual sc lioot (nrriudum t orn 
mit(0i*s, and on :id hix advi^i^ry ( imimittees Hoard of 
edut alion ant! profr^sinnal .issoc iation pohi y slatetnents are 
iniiuded. '2 he responding sc hooU are idcni ifUrd. 

VVyant. Spencer Power to the Puptl. An Annotated Bibliog 
raphy of Student^lnvolvement, Student Povyer, and Student 
Participation in Decision Makng in Public Secondary Schools. 
An Occasiotial Paper. Vw^kw, ihi-^ww Center for the Ad 
\-;u»i e i Stn(iv of I'.diK atnnul Admniistratunu l inversKN of 
Ore^Mfu |M7't. M pj^cs. I D )H') MVl MK $0,7'» HC $1 M". 
L\ho availahh* tn>ni l*ul»»i( Uioils DrpartUiyiit» Cl' TM, 1 47'J 
Kint aid Street, l iif^rnr, Hrr^on '>740l . $^^7^.^ 

Wv ant's lOS tlrin arniot-'tril hihhoj^raphv (overs a ]irt^e 
part iif the hu ralurr on slnilent niv(»lvemenl an(i idinnnslra 
tor response to it \ aniiolations and ihr srhi ird nith x, as 
well .ts the autlioi N lisl ol his favorite .inci ^spei lalK important 
nnns, help Ihr red<ler pinpoint (he articles and hooks he in. jy 
want to rea(L \ prrstwial and insi^htfid dis< nssion of the ht 
^ eratnre and>ln<lent efforts to hr< orne involved in the s( hotij 
derision niaking pri»c ess preuwh s tht liililii»j^raphy 

Wvarn's posit ii>n is sn^j^esled in Ins title. )!e notes that the 
hieratnre mdu ates ih.it Mlie educational estahlishinent's af 
tentton has heen <lr\oted more to devising workable mean, for 
(otttaminK insnrKrnt than to addressini; the f niMlaiiu ntiil is 
sues that iniKht open the way to snhst antial i haiiKi 



Wynn, Richard Theory and Practice of the Admimstrative 
Team. Arliiimcm, N irginia. National A^soi iaiion of hlementar> 
S(hoid I'riiKipaU, 1<J7S. f.l» pages KD OH'J '^(17 MF $0.7^ 
\\V. n<it available fr<ini KDRS. ( Available fr<^m Nali<inal Asmi 
t iati(n) of Klonenlary Si hool Prim ipals. 1801 North Moore 
Street, Arlinm*m, Vir^inl^l T12m. $4 00 ) 

Ihis mi>nogTaph (hffers from tno%t of the other publKaticmii 
dis( ns^ed here because jtVfeals Willi involving p«in(ipjts in 
de( ision tnaklng. ^Vynn explains why some prim ipals feel left 
out of the (hMrii t 'de< ision rnaking and off rs reasons for in* 
terest in the administrative team roncepl. 

Several modeh of admtnistraticm are presented in < hart and 
dis('iissi(m, Ihe m«u!rU are ccnnernei! with the inv(dvement 
(kf variants «idTT\;ni5;ratrtr$ in the pri.' esses of goahsetting, plan 
ning, orgatii/ing. roordinating, i omni^'.nieating, <le( isicm mak* 
mg, (iire( ting, and rs'ahiating. ' 

Wynn defines the administrative team, <Hitlinrs prerequisites 
of the >Uri e)«sftil team, and assesses the impact of (ontempo^ 
rar\ fon es on tlie team. Me roni hides that a failure to mean 
ingfiillv involve the adniinistrative Htaff m llir acimmistralive 
processes an impair' the (ptalitv of admimstrauon and ulti^ 
mately the (pt;Uitv of cdueational opporinnity for our stu* 
dents/* ^ 




